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Pupil Premium Strategy Statement 2025-2026 

This statement details our school’s use of pupil premium funding to help improve the attainment of our 
disadvantaged pupils. 

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the 
outcomes for disadvantaged pupils last academic year.  

School overview 

Detail Data 

Number of pupils in school  399 

Proportion (%) of pupil premium eligible pupils 9.5% 

Academic year/years that our current pupil premium strategy plan covers 2025/2026 to 2027/2028 

Date this statement was published December 2025 

Date on which it will be reviewed November 2026 

Statement authorised by Rebekah Stott Headteacher  
and the Full Governing Body 

Pupil Premium Lead Ellie Armstrong  
Deputy Headteacher 

Governor Lead Sarah Franklin  
Chair of Governors/Pupil 
Premium Lead Governor 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £73,835 

Pupil premium funding carried forward from previous years  
(enter £0 if not applicable) 

 
£0 

TOTAL BUDGET FOR 2025/2026 £73,835 
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Part A: Pupil Premium Strategy Plan 

Statement of intent 

 
We are committed to making St Mary & St John an inclusive environment, fostering curiosity, spirituality, creativity 
and respect. At our school we want everyone to feel valued, to explore the joy of learning, and to be the best that 
we can be. 
 
Objectives 
• All children to thrive and achieve. 
• All children to feel safe and to be supported, engaged and challenged while enjoying their learning. 
• All children to have access to opportunities across the curriculum. 
 
Principles 
The principles behind our strategy plan are inclusion, curiosity and aspiration. 
• We will ensure that teaching and learning opportunities meet the needs of all the pupils. 
• We will ensure that appropriate provision is made for pupils who belong to vulnerable groups. This includes 
ensuring that the needs of disadvantaged pupils are adequately assessed and addressed. 
• In making provision for disadvantaged pupils, we recognise that not all pupils who receive free school meals are 
disadvantaged. 
• We also recognise that not all pupils who are disadvantaged are registered or qualify for free school meals. We 
reserve the right to allocate pupil premium funding to support any pupil or group of pupils the school has 
legitimately identified as being disadvantaged. 
• Pupil premium (PP) funding will be allocated following a needs analysis which will identify priority classes, groups 
or individuals. Limited funding and resources mean that not all children receiving free school meals will be in 
receipt of pupil premium interventions at one time. 
 
Strategies based on context and evidence 
When making decisions about using PP funding we consider the context of the current cohort of the children in 
school and the challenges they face, alongside research conducted by the Education Endowment Foundation.  
 
Understanding barriers to learning 
Common barriers to learning for disadvantaged children can be: less support at home, weak language and 
communication skills, lack of confidence, more frequent behaviour difficulties, more limited access to extra-
curricular and enrichment opportunities, and attendance and punctuality issues. There may also be complex family 
situations that prevent children from flourishing. Challenges are varied and there is no “one size fits all” approach. 
 
Whole-school involvement 
We ensure that all teaching staff (including teaching assistants) are involved in the analysis of data and 
identification of pupils, so that they are fully aware of strengths and weaknesses across the school.  
 
High quality teaching and targeted support 
Children’s learning is supported by high quality teaching in the classroom, across the curriculum, using high quality 
resources (eg White Rose, Purple Mash, Espresso) to enable children to engage in their learning. Targeted adult 
support is allocated to children in need of closing gaps in their learning. Pre-teaching and consolidation sessions on 
a 1:1 and small-group basis help them make accelerated progress. Our work through PP funding will be aimed at 
moving children to at least age-related expectations (ARE). 
 
Key additional interventions and support 
•  Academic support 
        •  Targeted interventions led by trained teaching assistants 
        •  ARCh Reading and Maths Whizz programmes 
        •  Transition support (primary to secondary and internal transitions) 
•  Wellbeing and nurture 
        •  Outdoor learning 
        •  Nurture groups 
        •  In-school nurture provision (My Space room) 
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        •  OPAL (Outdoor Play and Learning) 
        •  ELSA (Emotional Literacy Support Assistant) support 
        •  PAT Dog therapy sessions 
        •  Pathways 
•  Enrichment and access 
        •  Financial support for educational visits, residentials, and extra-curricular activities 
        •  Priority access to enrichment trips 
        •  Funding for books to ensure improved access to literature 
•  Values-based engagement 
        •  Lunchtime activities promoting St Mary & St John values (including OPAL) 
        •  Behaviour support aligned with school ethos 
 
This list is not exhaustive and will evolve in response to the changing needs of our pupils. Our goal remains clear:  
to ensure every child has the opportunity to thrive, achieve, and enjoy their learning journey. 

Challenges 

We have identified the following barriers to achievement among our disadvantaged pupils, which inform 
our targeted strategies and interventions. 

Challenge 
number 

Detail of challenge  

1 Early Vocabulary Gap Between PP and Non-PP Pupils 
When children begin school, our assessments and early observations highlight a noticeable 
vocabulary gap between pupils eligible for Pupil Premium (PP) and their non-PP peers. National 
evidence from the Education Endowment Foundation (EEF) shows that by the end of Reception, 
disadvantaged pupils are already 4.6 months behind their peers in learning outcomes, with 
vocabulary development being a key driver of this gap. This gap can limit disadvantaged pupils’ 
ability to express themselves confidently, access the full breadth of the curriculum, and engage 
in discussions with the same ease as their peers. Over time, this difference in vocabulary 
knowledge contributes to wider attainment gaps, with disadvantaged pupils finishing secondary 
school on average 19.2 months behind their peers. The impact is particularly evident in reading, 
comprehension, and writing, where vocabulary knowledge is central to success.  

2 Inconsistent Behaviour for Learning 
Inconsistent behaviour for learning, particularly among pupils with social and emotional needs, 
continues to affect progress and attainment. Our assessments (including wellbeing surveys), 
observations, and discussions with pupils and families highlight that many pupils face ongoing 
social and emotional challenges, compounded by limited access to enrichment opportunities. 
These issues disproportionately impact disadvantaged pupils, restricting their ability to engage 
fully with learning. Teacher referrals for support remain high, with 21 pupils referred to our  
in-school Pathways (SEMH) intervention, including 5 eligible for pupil premium (24%). This 
highlights the notable proportion of disadvantaged pupils requiring additional provision and 
underlines the ongoing demand for specialist support. 

3 Barriers to Enrichment and Cultural Capital 
More limited access to extra-curricular and enrichment opportunities continues to be a barrier 
for many disadvantaged pupils. Our assessments, observations, and discussions with pupils and 
families indicate that some families struggle to meet the financial costs associated with activities 
such as school trips, residentials, and extra-curricular clubs. In addition to financial barriers, 
practical challenges such as transport, parental work commitments, and limited awareness of 
available opportunities can further restrict participation. As a result, disadvantaged pupils can 
miss out on experiences that build cultural capital, broaden horizons, and nurture aspiration. 
These enrichment opportunities are vital for developing essential skills such as teamwork, 
resilience, and confidence. Reduced access contributes not only to gaps in social development 
and aspiration but also to differences in academic progress and overall wellbeing. 
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4 Attendance: Closing the gap between PP and Non-PP pupils 
Attendance data continues to show a persistent gap between pupils eligible for Pupil Premium 
(PP) and their non-PP peers. While whole-school attendance has shown improvement, our PP 
pupils remain disproportionately affected by lower attendance and higher levels of persistent 
absence (attendance below 90%). 
This challenge is compounded by overlapping barriers for some PP children, including English as 
an Additional Language (EAL) and Special Educational Needs (SEN). As a result, PP pupils can 
miss out on valuable learning time, enrichment opportunities, and social development, 
widening the gap in achievement. 
Persistent absence is most acute among pupils experiencing both socio-economic disadvantage 
and additional needs, including SEN. This pattern demonstrates that attendance issues are not 
isolated but often interconnected with wider challenges, underlining the importance of targeted 
strategies that address these complex and overlapping factors. 

5 Digital Divide 
The digital divide presents a significant barrier to achievement for disadvantaged pupils. Many 
lack consistent access to reliable internet connections or appropriate devices, which limits their 
ability to complete homework, engage with online learning platforms, and benefit from digital 
resources that are increasingly integral to modern education. In addition, lower levels of digital 
literacy make it more difficult for these pupils to navigate technology effectively, reducing their 
confidence and participation in lessons that rely on digital tools. Together, these factors create a 
gap in learning opportunities and hinder their ability to keep pace with peers in an increasingly 
digital classroom environment. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 
measure whether they have been achieved. 

Intended outcome Success criteria 

1. Disadvantaged pupils develop secure early 
vocabulary, enabling them to access the 
curriculum, express themselves confidently, 
and close the attainment gap in reading, 
comprehension, and writing. 

 

● PP pupils’ attainment is in line with or better than 
ARE. 

● Vocabulary assessments show accelerated 
progress for PP pupils, narrowing the gap with 
peers. 

● Increased use of ambitious vocabulary in oral 
language, reading, and writing. 

● PP pupils demonstrate improved comprehension 
scores and greater confidence in class discussions. 

2. Pupils with social and emotional needs show 
improved behaviour for learning, resilience, 
and engagement, leading to better progress 
and attainment. 

● Wellbeing surveys show improved pupil 
confidence, emotional regulation, and readiness 
to learn. 

● PP pupils in Pathways/nurture groups 
demonstrate sustained progress in core subjects. 

● Less behaviour incidents reported and teacher 
referrals for SEMH support decrease as pupils’ 
needs are met more effectively in school. 

● ELSA time provides targeted support for children 
to work through wellbeing concerns, positively 
impacting behaviour. 

● Behaviour Support Plans (BSPs) are consistently in 
place and reviewed for pupils requiring additional 
support. 
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● The ‘Incredible 5 Point Scale’ is embedded, 
enabling children to identify emotional needs and 
self-regulate. 

● Pastoral support from the DHT and Inclusion Lead 
ensures pupils have time and space to articulate 
worries and concerns. 

3. Disadvantaged pupils access a broad range of 
enrichment opportunities, building cultural 
capital, aspiration, and essential life skills. 

● PP pupils have priority access to after-school 
clubs, subsidised or fully funded trips, residentials, 
and events, ensuring equal opportunities with 
peers. 

● Significant increase in PP pupils’ engagement in 
enrichment activities, supported by laptops for 
home learning and provision maps tailored to 
individual needs. 

● Access to high-quality texts in school and at home 
(including £50 to spend on books for themselves) 
leads to improved vocabulary, oral language, and 
engagement in lessons. 

● Feedback evidences enjoyment, aspiration, and 
confidence gained from enrichment 
opportunities, with staff observations showing 
improved teamwork, resilience, and social 
development. 

● Assessments and triangulated evidence (lesson 
engagement, book scrutiny, formative 
assessment) demonstrate clear progress in oral 
language and cultural capital among PP pupils. 

4. Disadvantaged pupils achieve attendance rates 
in line with peers, reducing persistent absence 
and increasing access to learning. 

 

● Attendance of pupils eligible for PP rises to be 
more in line with that of non-PP pupils. 

● Persistent absence among PP pupils reduces 
year-on-year. 

● Families report improved engagement with 
school through attendance initiatives. 

● DHT and HSLW track attendance of PP children 
and build relationships to encourage higher 
attendance. 

● PP pupils are encouraged to take up free places in 
Breakfast Club to support attendance and give a 
calm start to the day. 
 

5. Disadvantaged pupils have equitable access to 
digital resources and develop digital literacy 
skills to fully engage with modern learning. 

 

● All PP pupils have access to appropriate devices 
and reliable internet. 

● Increased engagement with online homework 
platforms and digital learning tools. 

● Assessments and teacher observations show 
improved digital confidence and application in 
lessons. 

● Access to high-quality digital texts and resources 
supports vocabulary development, 
comprehension, and wider attainment. 
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Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to address the 
challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £6,500 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

High-quality teaching across 
the curriculum 

Education Endowment Foundation (EEF) research. 1, 2, 3, 5 

Training for curriculum needs EEF research. 1, 2, 3, 5 

 

Targeted academic support (for example, tutoring, one-to-one support, structured interventions)  

Budgeted cost: £ 20,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

1:1 support and small group 
work with disadvantaged 
pupils — including: 

EEF research. 1, 2, 5 

       TA led interventions  
       (8:30-9am) 

Tuition targeted at specific needs and knowledge gaps 
can be an effective method to support low attaining 
pupils or those falling behind, both one-to-one: 
One to one tuition | Teaching and Learning Toolkit | 
EEF  

And in small groups: 
Small group tuition | Teaching and Learning Toolkit | 
EEF 

1, 2 

       Teacher led Maths group 
       and 1:1  – support  
       towards achieving ARE 

1, 2 

       Teacher led English  
       group and 1:1 – support  
       towards achieving ARE 

1, 2, 5 

Pupils eligible for PP receive 
£25 for books from book 
fairs (x2) 

EEF research. 
Oral language interventions can have a positive impact 
on pupils’ language skills. Approaches that focus on 
speaking, listening and a combination of the two show 
positive impacts on attainment: 
Oral language interventions | Teaching and Learning 
Toolkit | EEF 

1, 3 

Additional reading 
interventions for individuals 
and groups including ARCh 
readers. 

1, 3 

Additional support in class to 
overcome barriers to 
learning and aid focus 

EEF research. 1, 2, 3, 5 
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 47,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

ELSA training and ongoing 
supervision. 

EEF research. 
Government green paper on importance of mentally 
healthy schools. 

2, 3 

Pupils eligible for PP are 
entitled to one free extra-
curricular club per term and 
are given preferential 
treatment to ensure a place  

EEF research. 
Extra-curricular and enrichment activities enrich the 
overall educational experience and broaden horizons. 
They have the potential to build self-esteem and 
confidence and may encourage measured and 
appropriate risk taking.  

3 

All pupils eligible for PP will 
attend residentials in Year 5 
and Year 6, fully funded if 
necessary 

3 

Appropriate interventions to 
support emotional literacy 
and resilience for learning 
(e.g. Outdoor Learning, ELSA 
and nurture groups, Lego 
Therapy, additional TA 
support in class) 

 
SWiFT course (course for 
parents on supporting 
children with ASD, ADHD)  
run at least twice annually.  

EEF research. 
Government green paper on importance of mentally 
healthy schools. 
 

Both targeted interventions and universal approaches 
can have positive overall effects: 
Behaviour interventions | Teaching and Learning Toolkit 
| EEF 

1, 2, 3 

Proactive approach to 
ensuring high attendance 
and punctuality through 
careful monitoring and 
follow up meetings.  
Breakfast Club places 
available (subsidised/fully 
funded if necessary) to 
encourage good attendance 
and punctuality. 
Leadership presence on gate 
every morning to engage 
with children and families. 
Home School Link Worker 
(new appointment) working 
closely with families. 

Poor attendance has a negative impact on pupil 
outcomes.   
 

The DfE guidance on working together to improve 
school attendance has been informed by engagement 
with schools that have significantly reduced levels of 
absence and persistent absence. 

4 

OPAL (Outdoor Play and 
Learning) 

Supporting school improvement through play 
Independent evaluation of the OPAL Primary 
Programme led by Gloucestershire University and 
published by the National Children's Bureau. 
 

2, 3 
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Contingency fund for acute 
issues. 

Based on our experiences, and those of similar schools, 
we have identified the importance of setting aside a 
modest contingency fund. This reserve will allow us to 
respond quickly and effectively to emerging needs that 
cannot yet be anticipated. Maintaining this flexibility 
allows us to respond swiftly to unforeseen challenges 
and to pursue opportunities for improvement without 
delay. 

All 

 
Total budgeted cost: £73,500 

 

Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This section outlines the impact of our pupil premium activity on pupils during the 2024–25 academic year, 
drawing on assessment outcomes, attendance data, and wider measures of wellbeing and inclusion. 

Despite the range of interventions and support provided, outcomes for pupils eligible for Pupil Premium (PP) have 
not yet shown the improvements we are aiming for. The attainment gap remains significant, and this highlights the 
need to refine our approach and consider new strategies that are even more sharply focused on the barriers faced 
by these pupils. While our current provision has ensured that pupils are included and supported, the data 
demonstrates that further innovation and targeted intervention will be required to accelerate progress and secure 
sustained improvement. 

It is important to recognise the exceptionally complex needs within both our EYFS and KS2 PP cohorts. In 
Reception, 3 out of 4 pupils eligible for PP were identified as having both SEN and EAL, while the fourth was EAL 
and is currently being monitored for SEN. This means that the majority of the cohort were not only navigating the 
challenges of early language acquisition but also required additional support for special educational needs. These 
factors inevitably created a challenging starting point for academic attainment, but the interventions already in 
place have helped pupils to engage positively with learning and begin to build the foundations for future progress. 

Similarly, the Year 6 cohort of pupils eligible for PP presented with a highly complex profile. Of the 11 pupils, 10 had 
additional needs — either SEN, EAL, or both — and one pupil had further barriers to their learning, with significant 
concerns around attendance. This overlapping combination of needs has had a profound impact on attainment 
outcomes.  However, it is important to emphasise that despite these challenges, pupils have remained engaged in 
their learning and have benefited from the support provided. For example, outcomes in Science were notably 
stronger. 

These complexities underline the importance of continuing to adapt our provision. Analysis of outcomes in other 
cohorts suggests that the interventions we have implemented are having a positive impact overall, with pupils 
eligible for PP in less complex groups making progress in line with expectations and benefitting from the support 
provided. This demonstrates that our current strategies are effective when barriers are fewer or less overlapping. 

By contrast, the evidence from EYFS and Year 6 shows that where pupils face multiple and significant challenges — 
such as the combination of SEN, EAL, and other barriers to learning — progress is harder to secure. This reinforces 
the need to refine our approach further and develop more bespoke, intensive interventions for these pupils. By 
building on the success already evident in other cohorts, we can ensure that those with the most complex needs 
are also given the opportunity to thrive both academically and personally. 
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2024–25 Academic Outcomes (Quantitative) 

End of Reception Year Assessment: Pupils Meeting Age-Related Expectations (ARE) 

Pupil group PSED CL PD Literacy Maths UW EAD 

All pupils 91% 83% 91% 74% 88% 91% 91% 
PP (4 pupils) 25% 0% 50% 0% 50% 50% 50% 

Pupil Premium Reception Cohort Breakdown 

Within the group of 4 pupils eligible for Pupil Premium funding: 

• 3 pupils are Pupil Premium, SEN and EAL 
• 1 pupil is Pupil Premium and EAL 

While the majority of pupils achieved age-related expectations across most areas (e.g. 91% in PSED, PD, UW, and 
EAD), pupils eligible for PP achieved significantly lower outcomes, with 0% meeting ARE in CL and Literacy, and 25–
50% across other areas. 

The complexity of this cohort has created a challenging starting point, but interventions have supported 
engagement and readiness for future learning. 

 

End of Year 6 Teacher Assessment: Pupils Meeting Age-Related Expectations (ARE) 

Year Group Reading Writing Maths  RWM Combined Science 

Year 6  

(All pupils) 

78% 66% 74% 64% 90% 

Year 6  

(Non PP) 

91% 79% 87% 77% 98% 

Year 6  

(PP) 11 pupils 

18% 9% 18% 9% 55% 

Pupil Premium Year 6 Cohort Breakdown 

Within the group of 11 pupils eligible for Pupil Premium funding: 

• 4 pupils are both Pupil Premium and SEN 
• 4 pupils are both Pupil Premium and EAL 
• 2 pupils are Pupil Premium, SEN and EAL 
• 1 pupil is Pupil Premium only 

Attainment for pupils eligible for PP was well below their peers, with only 18% achieving ARE in Reading and Maths, 
9% in Writing, and 9% in RWM combined. Science outcomes were stronger at 55%, though still below the 98% 
achieved by non-PP pupils.  The complexity of the cohort must be emphasised: 10 out of 11 pupils eligible for PP 
had additional learning needs, and one had particularly significant additional barriers to learning, and attendance 
concerns. Despite these challenges, pupils have benefited from targeted support, which has helped maintain 
engagement and progress in areas such as Science. 

Attendance: 

Attendance data over time highlights a persistent gap between PP pupils and their peers. By the end of 2024–25, 
whole school attendance had improved to 95.7%, yet PP pupils still lagged behind at 92.8%, compared with 96.1% 
for non-PP pupils. 

• One pupil’s attendance dropped to around 40% during the Autumn Term 2024–25. This pupil had other 
significant barriers to their learning, which added further complexity to their circumstances. With targeted 
support, their attendance improved over the year to nearly 80%. 

Persistent absence is also a continuing issue. In 2024–25, persistent absence across the school stood at 8.75%, 
though this figure includes Reception pupils who are not yet of statutory school age. When focusing on statutory-
aged pupils in Years 1 to 6, the number of persistent absentees reduces to 27, equating to 6.82% of that cohort.  
Of these 27 pupils, PP pupils are disproportionately represented, making up 55% of the group. Notably, 44% are 
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PP pupils with additional needs such as SEN or EAL, highlighting the compounded barriers faced by disadvantaged 
learners with overlapping challenges.  

These examples highlight how complex challenges contribute to lower attendance among PP pupils. While 
interventions have had a positive impact in individual cases, overall attendance for this group remains a concern 
and requires sustained, personalised support. It is hoped that the recent appointment (Autumn Term 2025) of a 
dedicated Home-School Link Worker will have significant impact in this area. 

2024-25 Academic Outcomes (Qualitative): 

Reading Tutoring 1:1 (ARCh) 

“ARCH makes reading feel exciting, like I’m discovering new worlds.”  

“I feel more confident reading out loud now.” 

“It’s easier to understand stories when someone helps me step by step.” 

Maths Tutoring 1:1 

“I like how maths feels less scary when I get help one-to-one.” 

“I can see myself improving every week.” 

Maths Whizz 

“It helps me practise until I really get it.” 

“I’ve started to enjoy maths because of Maths Whizz.” 

2024-25 Pastoral Outcomes (Qualitative): 

Outdoor Learning (whole class) 

“I liked building dens with my friends—it felt like an adventure.” 

“Outdoor Learning makes me feel free and happy.” 

“I learned how to work together and listen to others.” 

“It’s fun being outside and trying new challenges.” 

ELSA 

“I can say what I’m thinking and it feels safe.” 

“Talking in ELSA makes me calmer.” 

Lego therapy 

“Building with Lego helps me concentrate.” 

“I like working with others to make something together.” 

PAT Dog 

“Playing with Clemmy helps me forget my worries.” 

Nurture group 

“It helps me feel calm when things get too busy.” 

“I like having time to talk quietly.” 

The qualitative evidence demonstrates the impact of targeted interventions on pupils’ confidence, enjoyment, and 
engagement with learning. Pupils spoke with enthusiasm about 1:1 tutoring, describing how reading now feels “like 
discovering new worlds” and how maths is “less scary” when supported step by step, reflecting growing resilience 
and self-belief. Digital tools such as Maths Whizz were seen to transform attitudes, with pupils reporting that they 
had “started to enjoy maths” through regular practice. Pastoral initiatives also made a clear difference: outdoor 
learning was described as “an adventure” that encouraged teamwork and joy, while ELSA sessions provided a safe 
space where pupils felt calmer and able to express themselves. Creative interventions such as Lego and the 
presence of the PAT dog offered opportunities for collaboration and emotional regulation, while nurture groups 
gave children time to feel settled and listened to. The qualitative data highlights how the school’s inclusive, values-
led provision is fostering positive attitudes, wellbeing, and readiness to learn. 
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Reviewing all the information above, the performance of our disadvantaged pupils is so far meeting the outcomes 
we are setting out to achieve in part but not in full. We have reviewed our strategy plan and made changes to how 
we intend to use our budget this academic year, as set out in the “Activity in this Academic Year” section above. 

 
  

Measure Details  

Pupils eligible for PP can demonstrate accelerated 
vocabulary development in line with or above ARE (age 
related expectations). 

Leadership learning walks and classroom observations 
show PP pupils increasingly using ambitious 
vocabulary in both spoken and written work. Teachers 
report that PP pupils are more confident in 
contributing to class discussions, applying new 
vocabulary across subjects, and demonstrating 
improved comprehension during guided reading. Book 
scrutiny and ongoing formative assessment evidence 
richer language choices and greater fluency, indicating 
that vocabulary development is supporting wider 
progress in reading and writing. 

Pupils eligible for PP can demonstrate consistently 
good behaviour for learning in lessons. 

Pupils eligible for PP demonstrated awareness of their 
learning journey, as observed during leadership 
learning walks and confirmed through pupil feedback. 
CPOMS records show a reduction in behaviour 
incidents compared to the previous year, with ELSA 
sessions, Pathways and BSP reviews evidencing 
improved emotional regulation. 

Pupils eligible for PP access enrichment opportunities 
at rates comparable to or exceeding non-PP peers. 
 
 

 
 

Participation tracking shows 95% of PP pupils 
attended at least one subsidised trip or club during 
2024/25.   All pupils eligible for PP were provided with 
a total of £50 worth of high-quality reading texts and 
were able to select high-quality texts for home use, 
with staff observations evidencing improved oral 
language and confidence. 
100% of Year 6 PP Pupils attended Year 6 residential. 
100% of Year 5 PP pupils attended Year 5 residential 
(one pupil participating during the day only). 

Pupils eligible for PP achieve attendance rates in line 
with the school target of 96.5%. 

Attendance tracking shows PP pupils improved over 
the academic year. Persistent absence reduced in PP 
group with Breakfast Club uptake increasing among PP 
pupils, supporting punctuality and readiness to learn.  
Good relationships built with families and school. 
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Externally provided programmes 

Programme Provider 

Outdoor Learning Nick Courtney-Cramp 

Maths tutoring 1:1 Private tutor 

Maths tutoring 1:2 Private tutor 

Maths booster groups 1:6 Private tutor 

Reading tutoring 1:1 ARCh 

ELSA Steph Freeman 

Pathways SEMH Curriculum Marie Mundy 

 

  

 

 

Statement last updated December 2025 
Reviewed and approved by the Full Governing Body, 9 December 2025 
 


